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ARTICLES, SKETCHES / CLANKY, €RTY

,,Digitalni domorodci“ a jednojazyéné
vykladové slovniky cestiny.

Nékolik poznamek a navrha
vyukovych aktivit’

Martin Semelik

1. Uvodem

Predkladana stat se vénuje tématu vyuziti jednojazy¢ného vykladového
slovniku ve vyuce ¢eského jazyka. S uréitou mirou adaptace by se toto téma
dalo vztahnout i na rizné specidlni kontexty, jako je vyuka ¢estiny jakoZto
ciziho, popt. druhého jazyka aj. Jedna se vSak o domény s mnoha indivi-
dudlnimi specifiky, proto se zde omezim jen na vyuku cestiny jako jazyka
matefského na zakladnich a stfednich $kolach v CR a pozvu &tenafe z fad
ucitelti Cestiny z ostatnich domén, aby se nad slovniky ve vyuce zamysleli
se mnou, ovsem ze svych vlastnich specifickych pozic.

Zijeme v éfe informa&ni spoleénosti, pfi¢em?z nasi Zaci jsou tzv. ,digital-
ni domorodci“ (z angl. digital natives).> Jde o generaci, kterd od narozeni
vyrlista obklopena digitalnimi technologiemi v kazdodennim Zivoté. Jejimi
typickymi rysy jsou rychlé vstfebavani informaci a multitasking, spojené
s preferenci grafického zobrazeni informaci pted textovym (srov. Bouzkova
2015). Zaroven je ziejmé, Ze i dne$ni Zaci potfebuji zauceni do pouZzivani
slovniku, zvlasté v pripadé sofistikovanéjsich informacnich zdroj@, jako je
nap¥. Akademicky slovnik soucasné cestiny? (dale jen ASSC, https://slov-
nikcestiny.cz/uvod.php). Kromé& ASSC se zde zamé&Fim na Novy akademicky
slovnik cizich slov (NASCS), PFirucéni slovnik jazyka deského (PS]C), Slovnik
nespisovné ¢estiny (SNC), Slovnik spisovné éestiny pro $kolu a verejnost (SSC)
a Slovnik spisovného jazyka ¢eského (SSJC).*

VyuZiti slovniku ve vyuce je bezpochyby tématem spiSe perifernim, ne-
chceme-li jej pfimo oznacit za lakunu v oblasti didaktiky Cestiny. Urcitou
vypovédni hodnotu ma skute¢nost, Ze spojeni ,slovnik(y) ve vyuce“ ma na
Ceském internetu aktualné (15. 12. 2025) jen minimum dokladt. Napadna je
i diskrepance mezi relativné bohatou literaturou k tomuto tématu v anglické
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¢i némecké metalexikografii a didaktice na strané jednés a chybé&jicimi ekvi-
valenty v prostfedi ¢eském na strané druhé. A to i s uvaZenim, Ze zde srov-
navame velké svétové jazyky s mensi CeStinou. Zaroven je potifeba zdiraz-
nit, Ze mira zohlednéni slovniki ve vyuce jazyk je individualni, do znaéné
miry zavisla na jednotlivych vyucujicich. Plati nicméné, Ze obecna tendence
je relativné jasné konturovana pro kontext vyuky matetského jazyka i jazy-
ki cizich: ,Dovednost v zachdzeni s jazykovymi piiruckami je na ceskych
gkolach kultivovdna jen velmi nedostate¢né. [...] V Ceské republice tato ob-
last vyzkumu zcela chybi, véetné odpovidajici odborné literatury, ackoli se
v Ramcovém vzdélavacim programu uvadi, Ze [...] [Z]aci soustavné pracuji
s dostupnymi jazykovymi priru¢kami: Pravidly ¢eského pravopisu, Stru¢nou
mluvnici Eeskou, p¥ileZitostné (sic! — MS) pracuji s riiznymi typy slovnikd,
predevsim se Slovnikem spisovné estiny, Slovnikem cizich slov a dalgimi.”
(Vachkova 2011: 25, pteklad némecké pasaze — MS) Ceskou republiku je tak
bohuZzel nutné vnimat jako zemi se spiSe nizsi tradici a kulturou vyuzivani
slovniku ve vyuce, zvlasté pokud mame na pameéti, ze Pravidla ceského pra-
vopisu a Internetovd jazykovd p¥irucka jsou spiSe neprototypické slovniky,
¢&i dokonce ,neslovniky“s.

Odpovédi na otazku, pro¢ ma smysl ve vyuce se slovniky pracovat, je n€ko-
lik. V ramci praktické komunikace mimo zdi vzdélavacich instituci budou Zaci
v budoucnu s velkou pravdépodobnosti konfrontovani s jazykovymi problémy
v kontextu percepce i produkce jazyka (mluvéi ¢te text a nerozumi vyznamu
néjakého vyrazu; mluvci potfebuje znat vyslovnost néjakého slova ap.): Co
znamena slovo harasit? Hodi se do stylisticky neutralniho projevu? Proc jeho
uziti néktefi mluvéi mohou vnimat jako rusivé? (srov. https://1url.cz/3JnJ8).
Je pFitom zadouci, aby $kola Zaky pfipravila na praci s p¥iruckami, které jim
pri feSeni téchto problémt nabidnou hodnotnou, védecky ovéfenou informa-
ci jdouci nad ramec povrchni reSerSe na internetu.

Vedle této primarni funkce mohou slovniky sehrat roli z hlediska pozi-
tivnich vedlejsich efektd percepce heslovych stati (incidental learning’), a to
tfeba v oblasti rozsifovani slovni zasoby. TéZ uvazme, Ze prace se slovnikem
je jistym zptisobem ,celostni“ aktivita a Ze heslova stat zachycuje prifezové
rtzné jazykové roviny. Tyto aspekty lze akcentovat takovou formulaci tko-
lu, kterd zahrne Siroké spektrum aktivit prace se slovnikem a bude reflekto-
vat rtizné slovnikové funkce, jako jsou naptiklad funkce textova (percepce,
produkce textu), kognitivni (ziskani védéni o jazyce) aj.
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JakoZto kulturni artefakty jsou slovniky téZ ¢asteénym obrazem své doby,
kronikou spole¢nosti. Toho lze vyuZit nejen ve vyuce CeStiny (neologismy,
archaismy, historismy), ale i ve vjuce déjepisu nebo v ramci interdiscipli-
narniho pfistupu v riiznych pranikovych tématech, pfredmétech; srov. heslo
pionyr v SSJC (https://bara.ujc.cas.cz/ssjc/search.php), které by vhodnym
zplisobem umél ve vyuce vyuZit i Sikovny déjepisat nebo ucitel Cestiny jako
cilového jazyka v ramci vyuky redlii.°

2. Slovnik ve vyuce — navrhy aktivit

Zplsoby prace se slovnikem ve vyuce mohou byt rzné.” Nasledujici na-
stin aktivit proto neni univerzalné platny, ani vyCerpavajici. Jeho cilem je
poskytnout zakladni rdmec pro praci se slovnikem ve vyuce a na vybranych
konkrétnich prikladech pfedstavit moZné aktivity, které l1ze shrnout do ¢ty¥
zadkladnich oblasti:

— existence slovnikdi, jejich funkce,

— slovnikova typologie, dostupnost slovnikd,
— zauceni do prace s konkrétnim slovnikem,
— udeni se praxi.

V nasledujicich oddilech jsou tyto oblasti rozvedeny.

2.1. Existence slovnik( a jejich funkce

Zvlasté mladsi Zaci by se nejprve méli dozvédét, ze slovniky viibec existuji.
Nékteri z nich o existenci slovnikti védi, neuvédomuji si ale moZna plné¢,
jakym tuceltm presné slouzi. Jako idealni se jevi navazat predstaveni slov-
niku na néjakou konkrétni situaci, ve které se ukaze, k ¢emu slovnik lze
pouzit. Lze si predstavit tuto modelovou situaci: Zaci v hodiné& literatury
&tou Povidky z druhé kapsy Karla Capka: ,Proboha, ono by bylo tfeba, aby
se kolem kaZdého padlého tlacili lidé jako vCely u éesna — chlapi, zenské
i déti —, aby ho trnouce vidéli aspon kousek; aspoil tu nohu v bagandéi nebo
potfisnéné vlasy [...]” (SYN v11, zvyraznéni — MS). JakoZto odborny termin
(obor véelatstvi) nemusi byt slovo cesno znamé kazdému. Ucitel miZe nej-
prve dotaz na vyznam slova adresovat do pléna. Mlize predstirat, Ze sdm
nevi, co slovo znamena, nebo neznalost pfiznat, pokud jej skute¢né nezna.
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Nasledné lze promitnout heslovou stat ¢esno z vybraného slovniku pro-
jektorem (https://1url.cz/qJnJA). Zaci se poté spoleéné s ucitelem dozvédi,
co toto slovo znamen4d, nebo se ohledné jeho vyznamu ujisti, pokud jej uz
znali. Zaroven tak zaci dostanou dva signaly:

— Slovnik je pomticka k feSeni jazykovych problémt. Pokud nevédi, co
ur¢ité slovo znamend, dostanou informaci, Ze existuje informaéni
zdroj, ve kterém se to dozvédi.

— Je normalni slovnik pouZivat; slovnik pouZiva i ucitel, ktery zde mtize
hrat roli urcitého vzoru."

2.2. Pohled do regali a na internet — typy slovnika

Dale je vhodné zaky seznamit se skute¢nosti, Ze existuji rizné typy slovniki
(tisténé i elektronické) a Ze jsou mista, kde je mohou najit. I zde existuji
riizné moznosti. Domnivam se, Ze cennd je i zcela jednoducha ,exkurze“ do
$kolni knihovny” a na internet. UmozZziiuji-li to okolnosti, Ize pro nejmladsi
vékové skupiny pfipravit pracovni list inspirovany p¥ibéhem Konec telky?!
(https://decko. ceskatelevize.cz/konec-telky). Ramcovy pfibéh by mohl znit
takto: ,Skolni knihovna v ohroZeni! Cernoknéznik Cernodrdp md ddbelsky pldn.
Chce ukrdst vSechny knihy ze Skolni knihovny. Zabraiime mu v tom spoleéné!
Sbirejte body, za které Skola koupi past na dernoknéznika!“ Pro stari zaky
by bylo samoziejmé nutné piib&h upravit ¢&i zvolit jiny. Zaci v ramci téchto
aktivit pracuji na riiznych typech akolil, nap¥. se zabyvaji zakladni charak-
teristikou jednotlivych slovnikil v aktivité ,Poznej mé a dej mi prezdivku!“s:

— Jsem nejstarsi vykladovy slovnik cestiny 20. stoleti. A jsem porddné vel-
ky — tvori mé devét svazkii. Moji autoti za mé v roce 1957 dostali stdtni
cenu. Jak se jmenuju? Jak mi budes vikat? Kde mé v knihovné najdes?
Najdes mé také na internetu?

— Narodil jsem se poprvé v roce 1978. Rikdm poprvé, protoze to bylo moje
proni vyddni. Pak mé vydali jeSté nekolikrdt. Jsem slovnik, ktery vznikl
k uziti ve Skole a pro verejnost. Tato slova mdm ostatné i v ndzou. Jak
se jmenuju? Jak mi budes rikat? Kde mé v knihovné najdes? NajdeS mé
na internetu?

— Jsem slovnik, ktery nechodi v obleku a moc si nebere servitky. Spisovnd

slova ve mné nehledej, nabidnu ti misto toho tieba vulgarismy. Jak se
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jmenuju? Jak mi budes tikat? Kde mé v knihovné najdes? Najdes mé na
internetu?

— Jsem akademicky slovnik. Mdm to slovo i v ndzvu. Teprve vznikdm, ale
uz mdm vcelku dost hesel, zrovna ted hesla zacinajici na pismena A aZ K
(15. 12. 2025) a v¥bérové i hesla z dalSich tisekii. Najde$s mé na webovych
strdnkdch Ustavu pro jazyk desky. Jak se jmenuju? Jak mi budes ¥ikat ty?

— Také jd jsem akademicky slovnik. A také jd mdm to slovo v ndzvu.
Zaméruju se na slova, kterd ptivodné nepochdzeji z ¢estiny, ale z jinych
jazykii (latiny, fectiny, angli¢tiny, némciny ap.). Kde mé v knihovné na-
jdes? Najdes mé na internetu? Dd$ mi prezdivku?

Po vypracovani pracovniho listu miZe nasledovat diskuse nad pfezdivkami,
kterad jednak tkol pomiiZe ,odleh&it® v pFipadé, Ze by pro Zaky byl méné
zazivny, jednak nabidne moznost pfemosténi k novému tématu (hovorovy,
expresivni jazyk, pojmenovavaci funkce jazyka, neologismy, okasionalismy
ap.). Zohlednéni tisténych slovnikil v tomto tikolu neni ndhodné. Zakiim
nabidne vystoupeni z komfortni zény a poznani nééeho nového (z jejich
perspektivy ,digitalnich domorodci®).

2.3. Zauceni do prace s konkrétnim slovnikem

Je dalezité si uvédomit, ze letmé poznani slovnikii nestaci a Ze se Zaci po-
trebuji naucdit se slovniky pracovat, aby je pozdéji dovedli a chtéli pouZivat.
Nasledujici typové tkoly vychazeji z prace s ASSC a jsou uréeny pro vyuku
starsich Zakd. Pro mladsi Zaky by bylo potieba je prislusnym zplisobem
adaptovat.

Uvodni impuls k seznameni se slovnikem miiZe byt ten, ktery je v sou-
vislosti se slovem ¢esno popsan v odd. 2.1. Dalsi aktivita m@Ze probihat bud
formou referatit p¥ipravovanych jako domaéci tikol, nebo formou skupino-
vé prace v ramci vyulovaci hodiny. Tematické okruhy referati mohou byt
napf.: webové rozhrani, jeho popis, typ slovniku, pfedmét popisu, cil, me-
tody popisu jazyka; otazka, kde slovnik vznika, jaka slova tvo¥i jeho heslaf,
popis vyhledavani, popis heslové stati.

Po referatech ucitel shrne, doplni, pfipadné upfesni, co bylo feceno.
Nasledn€é mtiZe byt realizovan prakticky nacvik jednotlivych kompetenci ve
vyuce, a to na zakladé pracovnich listi s dirazem na tyto tematické okruhy
(konkrétni tkoly, zamyslené pro praci v hoding, viz niZe):
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— Heslatf — co ma smysl ve slovniku hledat?

— Techniky prace se slovnikem — jak se hleda ve slovniku?

— Interpretace slovnikovych dat — jak rozumét tomu, co se pise ve slov-
niku?

— Slovniky ve srovnani — v ¢em se jednotlivé slovniky ligi?

2.3.1. Co ma ve slovniku smysl hledat?

() Zopakujte si zakladni charakteristiku ASSC. Ze seznamu slov niZe pak
vyberte ta, o kterych si myslite, Ze je v ASSC pravdépodobné najdete. Sva
oCekavani zdtvodnéte. Nasledné ovérte na webovych strankach slovniku
(https://slovnikcestiny.cz/). Odpovidaji vase olekavani skute¢nosti? Pro¢?

arachnofobie, baklaZdnovy, celovat se, covid, debil, formovat, opat, sypat,
tdta, ttery, zajicek, zdravotnice, zeleny

(b) Rozhodnéte, zda je pro vas ASSC vhodny slovnik, pokud potiebujete
nasledujici typy informaci o slovech. Své odpovédi zdivodnéte.

— Zajima vas vyznam slov.

— Potfebujete védét, jak se dané slovo preloZi do angli¢tiny.

— Zajima vas, jak se slovo spravné pise.

— Potfebujete védét, jak se slovo spravné vyslovuje.

— Chcete podrobny vyklad o ptivodu slova a jeho kompletni historii.
— Hledate ptiklady uZiti slov.

— Zajima vas, jak se slovo Casuje, sklonuje, stupiuje.

— Nevite, jak dané slovo rozdélit na konci fadku.

2.3.2. Jak se hleda ve slovniku?
(a) Popiste, jakym zplisobem ve slovniku najdete nasledujici skupiny slov,
popf. slovnich spojeni:

— Cesko, dira, fermentovat, Gabriela,

— covid, korona, pandemie,

— to je jako hucet do dubu; jet bomby; dockej c¢asu jako husa klasu,
— slova zacinajici na beta-,

— slova zakoncena na -ni,


https://slovnikcestiny.cz/
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— zemépisnd jména a jejich odvozeniny,

— zajmena,

— zastarala slova,

— slova z oblasti astronomie,

— pfidavna jména zacinajici na cyklo-,

— slovo, které ve slovniku nasleduje po slovu facka.

(b) Popiste, jak zjistite, co znamenaji jednotlivé zkratky a symboly v pfepisu
vyslovnosti, nap¥. symbol ? a symbol : (viz [?era:r] v hesle erdr; https://1url.
cz/1njm).

2.3.3. Jak rozumét tomu, co se pise ve slovniku?
Prohlédnéte si p¥islusna hesla v ASSC a odpovézte na nasledujici otazky:

— Ve slovniku jsou hesla babka I, babka II, babka III. Co zde znamenaji
rimské Cislice? Pro¢ zde jsou?

— Kolik vyznamti ma slovo dcko? Ktery z téchto vyznami je pro vas
novy?

— Jaky stylisticky pfiznak ma slovo carokrdsne?

2.3.4.V ¢em se jednotlivé slovniky lisi?

Zaci budou jednotlivé slovniky pouZivat nepochybné kompetentnéji, pokud
se naudi jednotliva lexikograficka dila srovnavat, véimat si odlisnosti i spo-
leénych znakd. Proto je vhodné Zaky naudit pouzivat jesté i dalsi slovnik(y);
v této souvislosti by se vedle ASSC nabizel patrné hlavné SSC. P¥islusné
tkoly mohou mit tuto podobu:

(a) Dosud jsme se bliZe seznamili s dvéma slovniky — ASSC a SSC. Nasledujici
ukazky hesel pochazeji z téchto dvou slovnikl. U kazdé ukazky rozhodnéte,
o ktery z téchto dvou slovnikti se jedna, a svou odpovéd zd@vodnéte. Hesla
jsou zde v mirné graficky upravené podobé.

ajncvaj [7ajncvaj], ancvaj [?ancvaj] pfislovce <ném.> kolokv.
bez prodleni, rychle, okamzité: Byli s tim hotovi ajncvaj.; Pivo vdm tam do-
nesou ancvaj.; Do maléru se miiZes dostat ajncvaj.


https://1url.cz/1JnJm
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demo II [demo] neskl. pfidavné jméno

1. obsahujici ukazkovou hudebni skladbu, piseii; syn. demonstraéni 3: demo
nahrdvka; Skupina nahrdla sviij demo snimek.

2. porizeny predbézné jako ukazka; syn. demonstracni 4, pfedvadéci, ukaz-
kovy: instalace demo verze programu

> i demo- II

Prvek demo Casto tvofi prvni ¢ast sloZzenych slov (kterd se piSou dohroma-
dy), napf. demosnimek; demoverze.

hermelin, -u m <n> zimni bild koZeSina hranostaje s dernym ocdskem; -ovy
p¥id.: h. limec

herni v. hra
hierarchiz|ovat ned. i dok. hierarchicky (us)poiddat: h. spoleénost; -ace, -e Z

chalupa¥ [xalupa:f, 2. j. xalupa:fe] -fe (3., 6. j. -fi, -fovi, 1. mn. -fi) podstatné
jméno rodu muzského Zivotného

majitel chalupy 2 (rekrea¢niho staveni) e kdo se o chalupu stard, udrzuje
ji: Vedle starousedlikii je tu i spousta chalupdiii.; V obci je trvale prihldSeno
jedendct obyvatel, dalsi jsou chalupdvi.; Tyto domky rozhodné nebudou slou-
Zit pro vikendové chalupdre, ale vyhradné pro trvalé bydleni.; Pres tyden je
vedoucim lékaiem, o vikendu se ale promériuje v nadSeného chalupdre.

» chalupaika [xalupa:fka, 2. mn. xalupa:fek] -tky (2. mn. -fek) podstatné
jméno rodu zenského prechylené: Diky mistni chalupdrce vznikl v obci diva-
delni soubor.; Nékteré z Zen jsou mistni, jiné chalupdiky.

chalupa¥, e m hovor. chalupnik 2

chalupnicky pridavné jméno
pribuzné slovo » chalupnik

(b) Na zakladé ukazek vyse nyni shriite, v ¢em se tyto slovniky li$i a co maji
naopak spole¢ného.
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2.4. Uceni se praxi

Ucleni se praxi (learning by doing') lze realizovat napt. jako soucast pro-
jektové vyuky, béhem niZ si Zaci vyzkousi psani vlastniho slovniku. To jim
umozni slovnik@im, praci s nimi a jejich vzniku lépe porozumét. O naro¢ny
ukol se jedna jen na prvni pohled. Zkusit psat vlastni slovnik mohou i ti nej-
mensi Zaci se zcela elementarnimi kompetencemi. MtZe jit naptiklad o do-
pliiovani struénych ,slovnikovych“ definic k obrazktim, které Zaci nakres-
lili v hodinach vytvarné vychovy, pfiCemz touto aktivitou lze upeviiovat
jiz ziskané dovednosti v oblasti psani a propojit tak hned nékolik aktivit.
Starsi zaci mohou psat jednoduchy slovnik neologismii, slangu mladeze
nebo slovnik k tématu, které je pro danou tf¥idu zrovna aktualni. Z hledis-
ka zpracovatelskych metod se Ize bud pokusit o napodobu jiz existujiciho
slovniku, nebo zkusit vypracovat vlastni struénou koncepci. Starsi a ambi-
ci6éznéjsi zaci si mohou vyzkouset psani slovniku prostfednictvim specia-
lizovaného lexikografického softwaru, ktery je zdarma k dispozici online.’s
Celkovou motivaci zakd jisté zvysi, pokud vysledné dilo neztistane uzavieno
mezi ¢tyfmi zdmi vyucovaci tfidy. Nejmensi zaci mohou obrazky s definice-
mi vyvésit na Skolni chodbé, starsi mohou sviij slovnik uvefejnit na webu
$koly, predstavit na néjaké skolni akci ap.

3. Shrnuti

Slovniky jsou v prvé fadé pomiicky k feSeni jazykovych problémt v komu-
nika¢nim procesu. Benefity jejich zohlednéni ve vyuce vSak nejsou jen Cisté
praktického razu. Lze se domnivat, Ze zauceni do prace se slovnikem po-
vede nejen k realisti¢téj§imu p¥istupu ke slovnikiim samotnym — nejsou
to artefakty hodné ani naprosté ignorace, ani bezmezného zbozstovani —,
ale i k reflektovanéjsimu postoji ke konkurenénim informaénim zdrojim
(Google, Al aj.).

Pro praci se slovnikem ve vyuce Cestiny lze formulovat nasledujici za-
kladni doporudeni:

— Nebojme se ve vyjuce pouzivat slovniky; ke zlep$eni pouzivani slovni-
ki ve vyuce mizZe prispét kazdy ucitel.

— Jakakoli smysluplna pritomnost slovniku ve vyuce je cennd; ukazme
zaktim, k ¢emu jsou slovniky dobré.
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— Zprostfedkujme zaktm vyhody slovniku a principy prace s nim pomo-
ci konkrétnich tkold.

— Naucme zaky s jistotou pracovat s alesponi jednim konkrétnim slov-
nikem.

Své opodstatnéni maji slovniky samoziejmé i ve vyjuce pro dospé€lé, v jejichz
pripadé, stejné jako v pripadé starSich zakd, lze propojit praci se slovniky
s praci s elektronickymi jazykovymi korpusy. Smysluplné je od urcitého
véku i zahrnuti AI do prace se slovnikem, resp. vice versa. V obou pripadech
se pak jedna o domény, které si zaslouzi, aby jim byly vénovany samostatné
publikaéni vystupy.
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Poznamky

1/ Publikace vznikla s podporou dlouhodobého koncepéniho rozvoje Ustavu pro
jazyk Cesky AV CR, v. v. i., RVO: 68378092. Text vychazi prednasky, kterou jsem
proslovil 2. 10. 2023 v rdmci 1. roéniku Skoly €eského jazyka a literatury pro pedagogy
(https://1url.cz/wjnjn).

2/ Nazvy osob v tomto textu pouzivam ve formé generického maskulina. Oznaceni
»digitalni domorodci“ zpopularizoval Prensky (2001), viz téZ Bittman et al. (2009),
Jones (2010), Thompson (2013) aj. Déle v textu jiz zpravidla nehovo¥im o ,digitalnich
domorodcich®, ale zjednodugené& o Zacich, mezi které zahrnuji i studenty stfednich $kol.
3/ Podrobnéji k ASSC viz Kochova — Opavské (2016) a Semelik — Ligkova — K¥ivan
(2023).

4/ Dany vybér obsahuje jak nejpodstatnéjsi dila novéjsi ceské jednojazycné vykladové
lexikografie s diirazem na slovniky obecné, tak v nutné omezeném vybéru i dila
lexikografie specialni (slovnik uréeny pro pouZiti ve $kole, slovnik cizich slov, slovnik
substandardni vrstvy slovni zasoby). Mj. vzhledem k ,,pfilisn[é] podobnost[i] se
slovniky SSC a SS)C“(Cermakova 2013: 209) zde SSCL a dal3i produkty nakladatelstvi
Lingea nezohlednuiji.

5/ Viz Stark (1990), Kuhn (1993), Wiegand (2002), inter alia.

6/ Za prototyp slovniku Ize povazovat slovnik obecny jednojazy¢ny vykladovy i
obecny prekladovy. Internetovd jazykovd prirucka sice obsahuje prokliky do slovniki
a nepochybné ma i slovnikovou komponentu (k nendhodné stanovené mnoziné
lexikalnich jednotek poskytuje jazykové informace), jeji autofi ji vsak jako celek
jakozto slovnik explicitné neoznaduji (https://prirucka.ujc.cas.cz/?id=_about).
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7/ UCeni probihajici bez védomého zaméru zaka ucit se a Casto bez explicitni vyuky.
Ziskané znalosti jsou vedlejsim produktem jiné Cinnosti (napf. ¢teni pro potéseni,
hrani hry, sociélni interakce), nikoli vysledkem zamérného studia. Viz Hulstijn (2001),
Krashen (1989) aj.

8/ Podrobnéji ke slovnikovym funkcim srov. nap¥. Bergenholtz — Nielsen — Tarp
(2009: 17-32).

9/ K vyuce redlii viz nap¥. Lollok — Nekula — Sichové (2025).

10/ Viz llson (1985), Klosa-Kiickelhaus — Nied Curcio (2024) aj.

11/ K pfipadné namitce, Ze se o vyznamu slov lze informovat jednoduchou resersi na
internetu na zakladé funkcionality ,obrazky“: V n&kterych p¥ipadech podobna reserse
bude jisté stacit, v mnoha ale, ma-li byt cilem opravdové, hlubsi porozuméni, nikoli. P¥i
dotazu na heslo ¢esno (https://1url.cz/Hiwzy) se objevi rGzné typy obrazkd, z nichz
v podstaté skoro Zadny neumozniuje jednoznacnou interpretaci ve smyslu ,,zprav.
podlouhly vstupni otvor do ulu“. VétSina obrazkd zobrazuje bud vétsi &ast dlu bez
jasné indikace toho, co je ¢esno, nebo podlouhly, Fidéeji kulaty pfredmét bez ndznaku
jeho funkce a vztahu k Glu nebo véelam.

12/ Pokud $kola nedisponuje vlastni knihovnou, je moZné si predstavit exkurzi do
knihovny méstské, krajské ap.

13/ Dal3i inspirace viz Seborové (2021).

14/ Viz napt. Lesgold (2001).

15/ Srov. napt. software dostupny na https://elex.is/tools-and-services/ nebo
https://www.mediawiki.org/wiki/MediaWiki a http://software-slovnik.ujc.cas.cz/.
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“Searching for the Needle in a Haystack”
Lida Cope’s Interview with Masako Ueda Fidler

Our readers may know Masako (Mako) Ueda Fidler as one of the leading
members of IATC (formerly the North American Association of Teachers
of Czech [NAATC], president 1996-1998) and a Slavic linguist focusing
on Czech. Her monograph Onomatopoeia in Czech (Slavica) received the
AATSEEL prize for Best Book in Slavic Linguistics in 2015. Mako received
a PhD in Slavic Linguistics at UCLA (where studied Russian linguistics),
has lectured in Japan and Prague, and, for the past 35 years, has taught in
the Slavic Studies Department and in the Linguistics Program at Brown
University in Providence, Rhode Island. Additionally, an accomplished pi-
anist, Mako accompanied the Brown University’s Applied Music Program
2008-2014.

Professor Mako Fidler has graciously agreed to serve again as the IATC
president, starting in 2026.

Mako, it’s a pleasure and an honor to speak with you. Let’s start with
where you grew up and studied, when you came to the United States, and,
to satisfy my curiosity, how you stumbled upon the Sokol Fellowship in
Slavic Languages and Literatures to help you get started at UCLA.

I grew up in Tokyo, Japan. I was very fortunate to have parents who re-
ceived their PhDs in linguistics from the University of Texas, Austin. I was
there from age 4 to 6 and learned to speak Texan English. I did not come
in touch with the Texas Czech community, unfortunately, but I was there.
After being in Japan for 13 years, I resurfaced as an exchange student
for a year at Carleton College in Northfield, Minnesota. After Carleton
I studied Russian in a summer program at the Leningrad State University,
USSR.


https://vivo.brown.edu/display/mufidler
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As for the Sokol fellowship, I am embarrassed to say I was not aware
of its connection to Czech but looking back, I consider myself lucky to be
already linked to Czech Studies then.

You must be getting this question a lot: As a Japanese native, how did you
become interested in studying Russian, followed by Czech?

In Japan, it is not unusual to study Russian. Russian was a gateway to Slavic
Studies. In my case I chose Russian because of my family background.

My grandfather Masashi Ueda was an orchestra conductor who was one
of the founders of the first Japanese orchestra. He gave premiere perfor-
mances of Russian and Soviet music, and accompanied prominent Soviet
musicians, such as Mstislav Rostropovich and David and Igor Oistrakh. He
was invited to the Soviet Union, where he gave concert tours, visited var-
ious republics and met with Soviet composers. I started off with music at
the beginning and later became interested in Russian literature.

After finishing my BA in 1983 I came to UCLA to study Slavic linguistics.
My mentor was Alan Timberlake. As my dissertation advisor Alan had a great
impact on me to continue with a PhD program. I must also mention Laura
Janda. I am grateful for all her support at different points in my career.

In the UCLA Slavic linguistics program, Czech was one of the two
non-Russian Slavic languages that were required. My teacher and graduate
advisor was Michael Heim, who was a respected translator of Czech litera-
ture. I needed Czech for reading and research. My more serious involvement
in Czech started only when I came to teach at Brown. I came after Henry
Kucera when there was a group of students who wanted to continue with
Czech. I hadn’t been to Czechoslovakia at that time and had to learn the
language quite a bit to meet this demand. The assumption at the university
then was that Czech would be gone after Henry’s retirement. Being a con-
trarian (amanojaku in Japanese), I instinctively did the opposite of what
was expected. This trait runs in my family. For example, my father continued
studying English when schools stopped teaching it. He was even secretly
carrying a Union Jack flag in his wallet during the wartime.

My interest grew in the early 1990s when I went to Prague to study Czech
after teaching it somehow for one year at Brown. That was also the time when
I met my late husband. We were just friends then. He was kind enough to
help me learn the spoken language. He offered to call me every day to prac-
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tice conversation in Common Czech, and he took me to his mother’s place,
saying I could get more practice because his mom didn’t use Standard Czech.
I attended the Summer School of Slavonic Studies twice during the 1990s
and was an IREX scholar at Charles University for the fall semester of 1994.

Henry Kucera’s research on Common Czech was also a great inspiration
for me. I became fascinated by the complexity of the language through both
Henry’s scholarship and my personal experience. At the same time, I started
thinking about my own native language as well, especially Japanese expres-
sions of politeness, how you switch from one code to another. Although
Japanese works differently from Czech, I felt that there was something
I could relate to.

You have done so much for the teaching of Czech at Brown. You had built
it up and then, because of changes to higher education and in student de-
mand, have witnessed Czech being scaled down. What is the present status
of teaching Czech at Brown?

When Henry Kucdera was at Brown, he was offering Czech as part of a grad-
uate seminar called Comparative Analysis of Czech and Russian with an
additional component where a teaching assistant ran an intensive Czech
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language session once a week. But around the late 1990s, Czech became
a stand-alone language program with different levels. Right now, we have
first-year Czech and beyond that there’s independent study.

Was it common for Japanese students to pick Russian, or was it considered
a much less commonly taught language?

There is often an assumption that students native to East Asian countries
would typically pair theirs with other East Asian languages, which makes
sense to the extent that it affirms one’s desire to cherish one’s heritage. But
learning Russian in Japan as a foreign language, or any European languages
for that matter, was not at all uncommon at that time.

You were at the helm of the NAATC in the 1990s. How and why was it
formed? How was it starting an organization for teachers of a less com-
monly taught language like Czech?

NAATC came about at the same time when the Association of Less Commonly
Taught Languages was formed as a larger umbrella organization where edu-
cators of less commonly taught languages started collaborating in Washing-
ton, DC. Karen von Kunes helped to get us together for our first meeting and
Charlie Townsend began to serve as president. After his term, when Laura
Janda served as president in the mid-1990s, she incorporated the association
activities as part of the Department of Education Title VI grant.

This grant involved research and pedagogy for Slavic languages including
Czech. To this day, Duke University’s website has these materials. I remem-
ber participating in a workshop where a Defense Institute scholar came to
the University of North Carolina at Chapel Hill to talk about his Russian
language program. The Newsletter most probably started at that time, too,
and all the activities of the North American Association (NAATC) were tied
to this federal grant.

You have a close collaborator and co-author, Vaclav Cvréek of Charles
University’s Institute of the Czech National Corpus in Prague. When and
how did your collaboration begin and how would you characterize it?

Véclav came as a Fulbright Fellow to Brown (2011-12). He helped me in the
Czech language program when I served as the department chair. Vaclav’s
goal was to complete his habilitation thesis. During his stay, we started
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discussing collaborative work (titled the Needle in a Haystack) in discourse
analysis using keyword analysis, a method that was predominant in corpus
linguistics, and started playing with political speeches in Czech.

Among the major milestones marking this remarkably productive collab-
oration over the years, you began by using corpus linguistic methods to
examine the relationship between usage patterns and divergence in Czech
totalitarian text interpretation, focused on Gustav Husak’s New Year’s ad-
dresses from 1975 to 1989. Can you tell me more about this work (2015)?
And why Husak?

The common assumption among contemporary native speakers of Czech
was that Husak’s speeches during the normalization period were gener-
ic, uninformative, and repetitive. There’s even a video that makes fun of
his speeches on YouTube. Still, it seemed odd that Husak’s speeches were
totally devoid of meaningful content, so we started looking closely at his
texts. I asked Vaclav whether we could apply keyword analysis (KWA) to
gain access to specific characteristics of Husak’s texts. KWA compares word
frequencies in the target text you’re examining and in the reference corpus
to find words that are unusually frequent in the target text—these are called
“keywords” or “words with keyness”—against the background of a usually
larger reference corpus. Keywords point to what the text is about. We com-
pared the word frequencies in Husak’s texts and to those in two different
reference corpora: one based on the (then) newest corpus of the 21st centu-
ry written Czech (corpus called SYN2010), and the other consisting of texts
from Rudé prdvo from the 1952, 1969 and 1977 (corpus TOTALITA).

The results were interesting. When Husak’s texts were compared to the
SYN2o1o0 reference corpus, the words related to security and common prop-
erty (typical of a communist period) constantly stayed high in keyness,
consistent with the contemporary reader’s perception that these texts are
monotonous and full of socialist jargon. The situation was different when
we used corpus TOTALITA. Words tended to fluctuate in keyness, quite in
line with the events in Central Europe at that time. For example, when there
were protests in neighboring Poland, the security-related words increased
in keyness, and they decreased as Gorbachev visited Prague. Keyness of
these words went back up when the monopoly of the communist party
became increasingly threatened towards 1989. Most striking was to see
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keyness of the word disarmament shoot up dramatically in the 1985 speech.
Husak’s speech practically anticipated the Gorbachev-Reagan meeting on
disarmament and its outcomes. We concluded that savvy native readers
exposed to texts from the totalitarian period would have been able to sense
subtle political shifts implicit in Husak’s texts.

Naturally, this work has evolved over time, as shown in your collaborative
article Case for case in Putin’s speeches (2022) and Unpacking a parasitic
discursive practice of Czech pro-Kremlin media (2024). How so?

The “Case for case” article applies the method we developed in another ar-
ticle called “Going beyond ‘aboutness’”: A quantitative analysis of Sputnik
Czech Republic.” I think I need to explain this study first. Vaclav and I talk-
ed about keyword analysis that we used to analyze Husdk’s speeches, but
this method was based on English, which doesn’t have very explicit mor-
phological marking. It measured frequencies of word forms. We wanted to
take advantage of morphological features that are explicit in inflectional
languages like Czech. Our idea was that not only lexis, but also gram-
mar would help frame discourse, so we used the principles of keyword
analysis to measure keyness of inflectional endings such as case marking
and named this method keymorph analysis (KMA). We tried KMA on the
pro-Kremlin narrative from Sputnik.cz and looked at the way Ukraine and
Russia, Putin, and Poroshenko were represented. To account for the func-
tions of grammatical cases, we referred to the cognitive linguistic model
proposed by Laura Janda and Stephen Clancy. The distribution of case end-
ings in selected words (Ukraine and Poroshenko, and Russia and Putin) was
informative. Russia appeared in the instrumental case (as “a partner”) and
in the dative case (as a passive recipient or a victim). The nominative case
was very prominent for Putin (as a social actor with strong agency). You
could then propose that Russia needs a strong leader like Putin, because,
as represented, it works well with others but is at the same time subject
to others’ actions to the point of becoming a victim. The Sputnik discourse
implicitly endorses Putin’s leadership. Poroshenko, unlike Putin, was not
highly agentive. Instead, he appeared unusually frequently in the dative
case, as a passive social actor. As for Ukraine, it appeared prominently in
the nominative (with high agency). It appeared also in the genitive case.
The genitive case may obfuscate the role of a social actor in that it could
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be a direct object or the subject of a verbal noun. The genitive case also
indicates that the entity is simply a place (where forces go in and out).
The result is that Sputnik discourse represents Poroshenko as not agentive
enough to lead his country in a clear direction. “Case for case in Putin’s
speeches” was part of Laura Janda’s project (Threat Defuser), supported by
the Norwegian Research Council.

The other article, “Unpacking a parasitic discursive practice,” is another
step further in our effort to analyze discourse. There we used two methods,
the Market Basket analysis (MBA) and Companions, in addition to key-
word analysis. They were intended to remedy the shortcomings of keyword
analysis. Although Keyword analysis provides insight into what the text is
about, the researcher must sort the extracted keywords in groups, using
subjective judgment. To limit subjectivity, we applied MBA, which measures
the strength of association between keywords. Companions measure how
keywords appear in tandem with each other, whether they increase or de-
crease in frequency over time. These two methods helped us understand
the basic workings of the Czech anti-system news portals. Anti-system texts
appeared to cover current events, but in fact they would connect them to
a limited set of topics that led to anti-EU and pro-Kremlin narrative. We
were able to show the parasitic behavior of the anti-system portals: how
anti-system portals piggyback on current topics that attract attention and
build their conspiracy theories around them.

Let’s turn to a couple of your books. Your Onomatopoeia in Czech (2014)
gives the systematic view of the relationship between onomatopoeia and
grammar in Czech, and the volume Taming the Corpus (2018), co-edited
with Vaclav Cvrcek, investigates Czech grammar, bridging quantitative and
qualitative analyses of texts in this highly inflected language. What did you
want to accomplish in these works, and can you give an example from one
or both of these to illustrate the crossover between linguistic research and
teaching methodologies?

Each book tries to explore a different question. Onomatopoeia was inspired
by Japanese, which has a robust system of sound and manner symbolic
words (ideophones). I was interested in the extent to which sound and
meaning/function are connected in Czech. Biologists observed that vowel
height is associated with size. It indeed seems to be relevant to diminutive
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formations in Czech like malinky, malilinky, domecek with higher vowels.
If we can unpack sound-meaning relations, we might be able to help our
students retain vocabulary by appealing to their sense of sound.

The question Vaclav and I pursued in Taming the Corpus concerned dis-
course and grammar, and we talked about it when we discussed keymorph
analysis. Inflectional morphemes (endings) are not devoid of meaning be-
cause they implicitly frame how social actors and actions are viewed. We
wanted to emphasize the importance of morphology, which is harder to no-
tice when dealing with languages such as English. I also heard a poorly in-
formed opinion that “ideas” are worthy of study but not “dirty morphemes.”
Lexical choice is largely intentional, but the choice of morphemes is likely
to reflect the speaker’s subconscious perception of the world.

But now I need to spoil the party. Although each grammatical case has
its meaning and contributes to discourse, I cannot really recommend de-
scribing to language learners what the genitive case or the dative case
generally means. I think that learners would have to have lots of language
input before they can synthesize what they encountered and are able to
extract some abstract meanings for each grammatical case.

I don’t want to say that linguistic research and language teaching should
be completely separated. As my late husband and physicist Vlastik (Vlastimil
Fidler) used to say, application of science is based on basic research. In the
same vein, language teaching should have a sound grounding in linguistic
research.

A faculty liaison since 2016, you have tirelessly promoted cooperation be-
tween the Faculty of Arts at Charles University and Brown University. What
accomplishments of this cooperation are you particularly proud of?

I'm very happy to talk about this. The cooperation actually includes not only
the Faculty of Arts, but also the Faculty of Mathematics and Physics. It started
as a trial exchange, but it has been extended for four years twice in a row.
The strength of this relationship is its multi-disciplinarity based on mean-
ingful research relationships. The arrangement is different from an exchange
program like Erasmus, where you have allotted slots for student or scholar
exchanges. Here, you explore some potential cooperation or research interest
between faculty members of the two partnering institutions, like one per-
son at Charles and another person at Brown, or a group at each. We've had
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our faculty and students participate in many long-term projects since this
collaboration started. We mainly manage with research grants or research
funds on both sides and send people back and forth. Once you have that kind
of relationship, you may be inviting speakers and bringing some graduate
students for a short period of time. Recently, we have tried to include the un-
dergraduate students in our Memorandum of Understanding (MOU). Brown
supports undergraduate research assistantships and other forms of under-
graduate student experience, so a faculty member can put together a project
to include undergraduate students as well. The East and Central European
Studies program for international students at Charles University will have
some Brown undergraduate students this coming spring.

As a faculty liaison I am grateful for the logistics support from the Brown
Global Engagement Office, but since the office is dealing with many part-
ners, there must be one liaison specifically dedicated to this one MOU. As
a faculty liaison I try to explain to both sides how the other’s system works,
what their needs are, and what would be conducive to their partner insti-
tution. I hope I'm useful.

We discussed once how your life experiences have shaped and sharpened
your perception of the world, including a deeper understanding of differenc-
es in pragmatic rules and norms and ability to see and read “between the
lines”: there is always something interesting you are able to find in a spoken
or written text seeped in its context. Can you give us an example to illustrate?
Communication depends on the person who is talking to you and on the
region where the person is coming from. This is also true with Common
Czech and Standard Czech. The more exposure I get to Czech, the more
difficult it is for me to assess. Here I am probably not talking like a good
linguist. When I'm talking to a Czech native speaker for the first time, I try
to speak Standard Czech, even if I speak some Common Czech at home, be-
cause there are always some people who want to correct me with Standard
Czech forms. There are two reasons for this reaction: that Common Czech is
“wrong” as opposed to the “correct” Standard Czech, or that Common Czech
is a dialect. I'm finding it is a really very complex and fascinating issue. On
the other hand, I know that among colleagues, like in faculty meetings,
people often switch to Common Czech. I understand that this is a colloquial
code among people who feel they belong to the same speech community.
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But as a foreigner and stranger, I feel I should not step over the line. This
is not specific to Czech. Similar principles apply to other languages. I try to
observe the terrain first and always try to adjust my language. I do not use
certain words before I feel it should be okay.

Let me share one funny (and significant) incident in my life related to
pragmatics. Initially I never learned who should initiate tykdni. My hus-
band-to-be and I had been using vykdni for almost seven years. At that
time we were friends, but we never switched to tykdni. The breakthrough
came in one of his visits when I said in Common Czech, “Nechcete si umejt
ruce?” Then he very shyly, and very slowly, and looking down, asked, “Mako,
nebyl by nejvyssi ¢as prejit na tykani?” Looking back, the level of familiarity
expressed in my question perhaps helped break the ice. Of course, I later
learned that women should initiate tykdni if all the parameters are almost
equal. I hope this at least in part answers your question.

Thank you so much for agreeing to this interview, Mako. This has been
a delightful experience for me, and I hope it was enjoyable for you as well.
Before we close, would you like to add anything?

Yes, I would like to mention my most important experience in learning
Czech. Every so often on the first encounter, people will first focus on my
language, even counting my errors. It is not specific to the Czech environ-
ment. I am a non-native speaker, and I do look different. Unless the person
I'm speaking to has a lot of experience living in a foreign environment with
various types of people, they can’t help feeling some barrier when com-
municating with a stranger. There was no such barrier with Vlastik. Since
the time we met, he was always completely natural and always assumed
we could communicate. I believe it was ultimately this sense of trust that
helped me learn and continue to learn Czech to this day.

Speaking of your late husband, I know that he was a wonderful cook. Can
you tell me about some favorite things that Vlastik cooked?

Skvarky. You know, I learned to make lots of things, like kadena, knedliky,
zeli, I can do tizky, Sunkofleky, okurkovy saldt, I can make bublanina, bram-
bordky, bdbovka, and so on. But Skvarky was the only food that I was told
not to touch because, as he said, “to neni pro déti” — he was worried that
it could explode in my face!
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Reimagining the Czech Studies Curriculum
for Enhanced Enrollment:

Project-Based Learning

and Course Cross-Listing

Hana Waisserova

Like many Less Commonly Taught Language (LCTL) programs, Czech stud-
ies in US higher education faces significant challenges due to low enroll-
ments since Czech is not considered a major world language. This status,
however, is a double-edged sword that presents both a challenge and an
opportunity. The challenges that LCTL programs face often extend beyond
a single institution, including issues like instructor isolation, the difficulty
of maintaining advanced course options, and a constant need to justify
the program’s existence, with survival often depending on the passion of
a single individual. This article does not propose a comprehensive solu-
tion, but instead aims to showcase simple, effective strategies that have
been used in the University of Nebraska-Lincoln Czech Studies program to
spark broader discussion on how to make Czech Studies programs more
viable. Specifically, this article discusses successful implementation of proj-
ect-based learning (PBL) — film projects, on the one hand, and, on the
other, an innovative curriculum that offers interdisciplinary classes at the
upper levels. These classes leverage student interests, build community en-
gagement, and encourage pedagogical innovation and inter-departmental
collaborations.

The Czech program at UNL is relatively small in terms of faculty in com-
parison with other language and literature programs, yet it has solid enroll-
ments as it serves numerous roles. Our student body is a rich mix, ranging
from undergraduates fulfilling language requirements to heritage speakers
connecting with their ancestry across multiple generations (this includes
a number of non-traditional students), students who became interested in
the region and the language because of study abroad in the Czech Republic,
and graduate students and scholars who need specialized language training
for fields such as music, history, human geography, and so on. This wide
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appeal helps to underscore the program’s importance and vitality. Our
smaller class sizes and regional focus turn out to be significant advantages,
providing the agility needed to experiment, pilot new ideas, and build a sup-
portive community. Additionally, to overcome institutional limitations, we
have found inter-institutional collaboration to be helpful. For example, pro-
grams like the Big Ten Academic Alliance’s CourseShare enable UNL to offer
second-year courses with smaller enrollments to peer institutions, such as
the University of Illinois Urbana-Champaign. We can’t offer the first year via
CourseShare any more, as our courses have been full. We also accommodate
external enrollment for individual students, including high school students
seeking college credit, by allowing them to join in-person or via Zoom (the
pros and cons of online course offerings would be a topic for a separate ar-
ticle). Overall, being a small and flexible program is a blessing in disguise,
and this article argues that it is important to leverage our agility.

Project-based learning:
Active Learning of Czech through Filmmaking

A truly effective way to teach writing and speaking in Czech is to invite
students to make a video as a final project, as early as at the end of their
first year. This transforms language acquisition from a passive task into
an active, creative adventure. Students appreciate that this project-based
method is not just about language; it fosters collaboration, encourages peer
feedback, strengthens group dynamics, builds friendships, and, at the same
time, it dramatically improves pronunciation and conversation skills.
Throughout the year, our classes offer authentic immersion through
Czech films, songs, news, and documentaries, which expose students to
the language in natural settings. This direct window into cultural and
historical realities enriches students’ vocabulary and provides real-world
context for conversation and for learning about cultural history. Students
also find this motivating. While this type of active viewing is valuable
in its own right, it is an especially useful springboard to encourage stu-
dents to create their own films, especially since they generally come to
our classes with digital literacy and other skills that enable them to make
compelling videos, animations, and documentaries. When students write
scripts, they need to utilize learned grammar and sentence structures and
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T. G. Masaryk

and Edvard Bene$
congratulating each
other on the foundation
of Czechoslovakia

apply linguistic rules creatively and correctly. And they make mistakes,
which is fine too. They also need to do historical or cultural research
as they develop the script and build both linguistic and cultural compe-
tencies. For example, when we celebrated the centennial anniversary of
Czechoslovakia, we scripted, staged, and recorded a program at the Czech
Special Archives, where students impersonated Tomas Garrigue Masaryk,
Jan Masaryk, Edvard Benes, and Alfons Mucha in the context of the found-
ing of the Czechoslovak state.

In a different project, a group of second-year students based their script
on Willa Cather’s My Antonia, a famous novel set in Nebraska, and they
wrote and shot a thriller in search of Antonia’s kolache recipes, combining
a variety of Czech and Americana historical characters in a very creative way
(Jan Zizka, T. G. Masaryk, Buffalo Bill, Franz Kafka, and Martina Navratilova).
The students had an unforgettable experience!
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Projects like these require the utilization of multiple skills, from spoken
competency in Czech to selecting locations and designing costumes, to film-
ing, editing, music selection, and the creation of subtitles. Subtitles and
transcripts make the films accessible to broader audiences, and they help
students think about the language, improve their pronunciation and sen-
tence structure, and better understand core structural differences between
Czech and English.

As a warm-up activity, it is beneficial to hold a class discussion on the
advantages of watching foreign language films in the original language,
prompting students to reflect on the nature of active and passive learning
as it relates to film. We encourage students to formulate the benefits of
watching films in Czech in their own words, but also lead them, in a guided
discussion, to think about these benefits as a uniquely enriching experi-
ence that extends beyond mere entertainment. Films provide an authentic
window into different cultures, traditions, and ways of life, and they expose
students to new stories and perspectives that can challenge their worldview
and foster empathy. Viewing films also improves listening comprehension,
builds vocabulary and strengthens grammar. Finally, there is the value of
originality, art, unique storytelling, fresh perspectives on complex cultural
issues, humor, and much more beyond conventional, predictable narratives
that students may have been exposed to previously.
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Making The Film, Step by Step

Making films is most effective when it is guided, level-appropriate, and
conducted in stages. At the beginning of projects, students should be en-
couraged to focus on simple, familiar topics and use familiar vocabulary
(previously covered in our textbooks). It is helpful to share examples of oth-
er students’ work. I offer a pool of ideas and allow time for peer feedback.
It is important to encourage students to use their basic language skills and
explain simple strategies for formulating easy sentences and simple scripts.
We also discuss technical equipment they may need to produce a film, such
as a phone, camera, green screen, or drone. We discuss locations or embark
on field trips, if possible. In one class, we agreed that students will choose
to either make an annotated photo journal or work in groups on documen-
taries about the local Czech American history of a town that we visited.
We worked with the local Czech American community and shared student
videos and journals with the community afterwards. In another case, stu-
dents decided to make a simple promo video that featured conversations in
simple language about professions to help the program promote language
learning. The video was titled: “You know Czech!”

Ty jsi pilot? Ne, ja jsem motorkafr.
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Examples of prompts: Step 1: Project Proposal: Think about making a video
sketch in Czech that reflects on the topics we have been working on this
semester: personal stories and experiences, family, pets, personal schedule,
interview with a famous personality about their life and hobbies, home and
lifestyle, topics related to buying/selling an apartment or house, getting a new
apartment, designing a dream house, making plans, such as planning a party
or a trip, a cooking show (with a focus on a specific Czech dish), a pet show,
a detective story, an interview by a journalist with a photographer, artist or
designer about their work, discussing architecture, furniture, rooms, and
buildings, a sports commentary, discussion of the weather or a weather fore-
cast, a conversation between a doctor and patient, or inviting someone to vis-
it. Think about what you want to do and with whom. Share basic information:

1. Name of the project/sketch; 2. Name(s) of the authors; 3. Roles, if you
work in a group (Who will be responsible for props and costumes, camera,
editing, music, special effects, etc.?); 4. Short project description; 5. Themes
(remember to utilize topical themes that we have studied, so it can mirror
the vocabulary, grammar, and phrases we have learned); 6. Locations and
scenes; 7. Props and costume(s); 8. Music; 9. Subtitles; 10. Editing notes.

Step 2: Script: Post a link to your Google Doc for your project (it is under-
stood that, at this point, it is just a start). Make sure it can be viewed and ed-
ited. The document should include all of the information above. Remember to
write your script using very simple sentences and the vocabulary we learned.

Ask for help as needed. I am more than happy to help you develop and
correct sentences, suggest strategies to make them simple, yet stronger, and
add what’s needed.

Note on length: approximately one minute per person. You can either do
a solo project or a group project.

Step 3: Progress report: Post a progress report and the updated script (and
your group’s Google Doc link). Be concrete and share your notes: What
have you worked on? What is your working plan for the rest of the project?
Comment on how far you are and what else you need to do.

At this point, the proposal should include a short abstract of your cre-
ative video, if it is a solo project or done with a partner, what it will focus
on, and notes on the script and use of technology (with a bibliography, if
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applicable). In other words, share a bit more about your project, what roles
you will take on (from cast to editing), who will be involved, what cos-
tumes, props, music, locations, and media you plan to use for the recording
(Zoom, Yuja, Green Screen Studio, etc.)

Food for thought: We have had quite a journey learning the language
and various topics. We learned about Czech culture, films, history, arts,
food, dance, local history, architecture, and design. We worked on many
topics of regional significance and developed a range of comparative view-
points. Can those “show up” in your video in Czech (like they did in the
previous student films I have shown you)?

Step 4: Final project post: Welcome to the almost-finish line! Post the
link to your final video project with a short description of your project.
Acknowledge your partners and other helpers!

Step 5: Reflection. Post your response to each of the video projects. What
did you like best about each video project? What do you appreciate most
about the project? Special kudos for speaking Czech, script and its scope,
camera work, editing, setting, subtitles, music, and overall production.

Promoting Czech Through Cross-listing

As mentioned above, the challenge of maintaining higher-level course en-
rollments necessitates a strategic rethinking of the Czech Studies curricu-
lum. To boost enrollment numbers and promote Czech language learning,
interdisciplinary, cross-listed courses can offer new opportunities. Recent
examples at my university included language courses cross-listed with film,
history, and culture (Czech Culture and Society via Film, Czech History
and Culture). I have also offered topical courses like Women Totalitarian
Experience, cross-listed with Women Studies, German, Russian and Judaic
Studies. While these classes offer clear opportunities for language learn-
ing by exposure to Czech materials with subtitles or encouraging further
research using Czech documents, the discussions are in English, so that
students who are not taking Czech can participate.

Teaching languages through film is a common practice. It was more chal-
lenging to redesign a course about history and culture, originally offered
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as a history course. Proposing such a course required the creation of a hy-
brid of an advanced Czech course with a history course. During the plan-
ning stage, I participated in a year-long peer review with the UNL Teaching
Academy. While I focused on preparing the course, I bore in mind the need
to optimize enrollments in the third year of the Czech Studies program, in
order to complement the fully enrolled first-year courses and strengthen
overall interest in the field.

The process of designing this new interdisciplinary course, cross-listed
between the History and Modern Languages and Literatures departments,
required a holistic rethinking of pedagogical innovations and curricular
alignment. The primary objective was to ensure that the course goals were
consistent with the departmental curricula and the overarching goals of
the Czech Studies minor, the History major, and even the College of Arts
and Sciences. Beyond institutional alignment, the course needed to be in-
ternally coherent, feature clear assignments explicitly linked to learning
objectives, and employ student-centered pedagogy. This involved careful-
ly considering students’ diverse background knowledge, specifically those
with foundational Czech language knowledge from the MODL department,
in contrast to History majors interested in European history who may lack
Central European language skills. I viewed this cross-listing as a strength,
combining the Department of Modern Language’s cultural studies expertise
with the History Department’s framework of deep historical analysis to cre-
ate an essential context in which culture serves as the engine of historical
change.

The course had two working groups that focused on their respective
fields, culture and history. As part of our discussion, we addressed the dif-
ferences between the two disciplines and emphasized the advantages of
learning Czech to understand this particular development. Both groups con-
tributed to the goals of the course to gain a deeper understanding of the
cultural history of Czech(oslovakia) within Central Europe and to examine
the critical role of language(s) over the last two centuries for understand-
ing how culture has served as an engine for historical change and how
it has driven the mechanisms behind Czech national identity formation,
where identity has closely coexisted with cultural and language revival.
The course critically investigates the construction of history as shaped by
culture, and it re-examines linguistic nationalism as a narrative, tracing
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the development of modern Czech language and national identity from the
National Awakening through the formation of Czechoslovakia and across
the turbulent 20th century, including Nazism and Communism, the Prague
Spring, and the Velvet Revolution. While this former History course empha-
sized historical methodology, when revised and cross-listed, it expanded
its scope, and it provided a unique opportunity at UNL to explore Czech
American connections in the Nebraskan context. Offered biannually, this
comprehensive cultural history attracts not only students of Czech, but also
students who can use it to fulfill their major/minor requirements, contrib-
uting to the growing interest in Czech and Central European cultural histo-
ry. Finally, I supplement the course with visiting speakers, events, and field
trips. Ultimately, I believe that such efforts in pedagogical and collabora-
tive interdisciplinary design provide models for empowering current Czech
Studies programs and minors, and perhaps offer incentives for future cur-
riculum improvements and for strengthening our Czech Studies offerings.

Note: This article is based on a conference presentation “Aktivni uéeni éestiny prostred-
nictvim filmové a dokumentérni tvorby” at the XI. International Symposium on Czech
as a Foreign Language: Bohemistics in Language and Cultural Contact with the World,
Charles University, Prague 2024, and UNL Faculty Portfolio.

Hana Waisserova, Ph.D., teaches Czech at the University of Nebraska-Lincoln. She is the
author of Women'’s Artistic Dissent. Repelling Totalitarianism in Pre-1989 Czechoslovakia (2024).
hwaisserova2@unl.edu
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“Art as Praxis of Freedom”:

On Women'’s Artistic Dissent:
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Brenda A. Flanagan, Caribbean-American writer and professor of creative
writing, and Hana Waisserova, Czech studies educator, co-authored a pas-
sionate tribute to two Czech women cultural icons, Eva Svankmajerova
and Eda Kriseova. Their study fills the gap in the study of women, art, and
dissent in totalitarian Czechoslovakia. In the section on Svankmajerova,
the book recounts Flanagan’s encounter with the Czech surrealist novella
Baradla Cave, moves to an analysis of the novella, and finally to the mo-
ment when the author met and befriended the author. The description of
the friendship of two women from completely different cultures is unique
and breathtaking.

The chapter on Kriseova traces a different but equally telling arc: from
her fiction and reportages to a public role after 1989, including her service
at Prague Castle and her authorized biography of Vaclav Havel (St. Martin’s
Press, 1993). In the author’s hands, Kriseovad’s “art of living” becomes
a concept—a way to think of dissent as an ethical stance, as journalistic
truth-telling and pragmatic care, as much as protest. By grounding interpre-
tation in her oeuvre and in her well-documented public service, the authors
show how literary and civic identities were interwoven in late socialist and
early post-socialist eras.

Women’s Artistic Dissent is a lucid, deeply humane study that expands
what we think dissent is and where we should look for it. The fact that
the book was published by an academic press and foregrounds primary
sources — interviews, fictions, artworks — signals a methodological wager;
it suggests that dissent is anchored not only in political declarations and
arrests but also in the slow labor of imagination, empathy, and community.

For decades, Anglophone accounts of Czech dissent centered on Charter 77
and male intellectuals, with women often present as organizers, typists, or
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caretakers rather than theorists or artists. Recent scholarship has begun
to redress this imbalance. We find quotes from Marcela Linkova and Nada
Strakovd’s anthology Bytovd revolta: Jak Zeny délaly Dissent (2017), which
interviewed twenty-one women and documented their testimonies, demon-
strating how living rooms, kitchens, and childcare networks doubled as
infrastructures of resistance. Flanagan and Waisserova’s book provides in-
depth, analytical profiles of two creative women, while prioritizing aesthet-
ics and ecological practice as integral components of political history rather
than treating them as supplementary concerns. Women’s Artistic Dissent
does not present a polemic against Charter 77; instead, it quietly re-indexes
the archive, asking us to read women'’s artistic and everyday-practices as
political theory by other means.

The recognition of female surrealists internationally has recently inten-
sified, reminding us how often it was misread as accessory to male genius.
Bringing Svankmajerova, as a female Czech surrealist, into this transnation-
al conversation is overdue and vital. At the time of writing this review, Dox
Center for Contemporary Art in Prague is exhibiting Svankmajerova’s work
in an impressive retrospective titled “Woe to the Painting...” https://www.
dox.cz/program/eva-svankmajerova-beda-obrazu

Women’s Artistic Dissent matters because it defines dissent’s archive by
treating artworks, diaries, and “life-sustaining” activities as core sources.
It re-centers women within Czech surrealism and literary culture. And last,
but not least, it connects ecology and dissent. The book adds environmental
practice to the analytic toolkit for studying late socialism.

Flanagan and Waisserova allow their subjects to “speak for themselves”
through fiction and interview while providing interpretive analysis. The
result is an apt choice for a project concerned with voice and agency. Their
method also makes the book accessible to multiple audiences: literary
scholars, art historians, historians of socialism, and gender-studies spe-
cialists.

Pavla Jonssonovéa
Anglo-American University in Prague


https://www.dox.cz/program/eva-svankmajerova-beda-obrazu
https://www.dox.cz/program/eva-svankmajerova-beda-obrazu
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The 2026 Annual IATC Meeting will take place on Saturday, February 21%, from
1ipm to 2pm EST, both in person (AATSEEL, Oakley Room) and online (19-20:00
Prague). All members and potential members are cordially invited. A Zoom link
will be sent to all members in early February.

L s X

CfP: Vyzva k predkladani ¢lank do monotematického ¢isla Czech Language News
Cestina jako zdédény jazyk

Ed. Katefina Sichova

Popis variet ¢estiny formovanych v zahraniénim kontextu a u riiznych generaci
mluvcich byl a je pfedmétem mnoha lingvistickych studii a zaroven hraje da-
lezitou roli i z pohledu didaktického. Pocet mluv¢ich cestiny jako zdédéného
jazyka (heritage speakers) totiZ s globalizaci, zvy$ujici se migraci a spolecenskou
podporou vicejazy¢nosti roste a spolu s nim sili i potfeba fizeného osvojovani
estiny jako zd&déného jazyka (CZ]) v ramci (tzv. eskych) §kol, univerzitnich
bohemistik a dal$ich instituci v zahranici, a tedy i potfeba kvalitni metodiky,
odpovidajicich vyukovych materiadld, testi a diagnostickych nastroji, které by
cilené reflektovaly specifika jednotlivych skupin mluvcich.

V monotematickém ¢isle uvitime ptivodni ¢lanky k problematice vyuky ces-
tiny jako zdédéného jazyka, ale i k jinym, nap¥. sociolingvistickym ¢i psycholin-
gvistickym aspekttim CZJ.

Rukopisy ¢lankt (max. 10 normostran), zprav z vyukové praxe (max. 7 nor-
mostran), recenzi relevantnich publikaci (max. 3 normostrany) a kratké p¥ispév-
ky do rubriky Varia (max. 2 normostrany) miZete zasilat e-mailem na adresu
katerina.sichova@ur.de do 10. dubna 2026. Publika¢nimi jazyky jsou ¢estina
a anglictina.

Vice viz https://iatc-org.com/czln/.

Twenty-Sixth Annual Czech and Slovak Studies Workshop

April 23-25, 2026

University of Nebraska-Lincoln

We invite students and scholars of Czech to attend the Czech and Slovak Studies
Workshop. Our interdisciplinary conference will host participants from colleges
and universities in the United States and abroad. The program will include a key-
note lecture by Jindfich Toman (University of Michigan): “Bohemia’s Jews and


mailto:katerina.sichova@ur.de
https://iatc-org.com/czln/
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Their Nineteenth Century,” as well as a roundtable titled “Bohemian Jewishness:
From Poetics to Politics” with Jindfich Toman, Veronika Tuckerova (Harvard
University, author of Reading Kafka in Prague, 2025), and Jacques Rupnik
(Sciences Po, author of The Fates of Central Europe Between Hitler and Stalin —
in the writings of Josef Guttmann, 2026).

Program and other updates: https://modlang.unl.edu/news/call-papers-
2026-czech-and-slovak-studies-workshop/

Contact: Hana Waisserova at hwaisserova2@unl.edu

Bienale ¢eské lingvistiky 2026 — informace o recenznim fizeni

Jak uZ jsme informovali v pfedchozim d¢isle, ve dnech 18.-20. listopadu 2026 se
v Brné& uskutedni druhy roénik Biendle deské lingvistiky (BCL2026), poradany
Filozofickou fakultou Masarykovy univerzity ve spolupraci s Jazykovédnym sdruZe-
nim CR. Program BCL2026 tvo¥i tematické panely, plenarni prednasky, posterova
sekce, workshop o vyuce lingvistiky na Z3 a SS a soutéZ studentskych p¥isp&vkd.
Jednacimi jazyky jsou Cestina, slovens$tina a angli¢tina. Plenarni fe¢nici ro¢niku
2026 budou Jonathan Bobaljik (Harvard University), Katetina Chladkova (Univerzita
Karlova a Akademie véd CR) a Stefan-Michael Newerkla (Universitdit Wien).

Na konci roku 2025 programovy vybor vybral 15 paneld, jejichZ prehled je
dostupny na webu https://sites.google.com/mail.muni.cz/bcl2o26cz/panely.
Vyzva pro zasilani abstraktit do panelit bude oteviena v obdobi 1. 2. - 31. 3. 2026
(v systému Open Review) na vyse uvedeném webu konference.

Enhance Your College Degree with Central and East European Studies
Spring 2026 open houses and information sessions — Save the dates!
This spring the American Council of Teachers of Slavic and East European
Languages (AATSEEL) will sponsor a series of open houses, designed to connect
high school students, families and administrators with university language pro-
grams. Four sessions will focus in part on the needs of students of Czech heritage.

Session 1: Tuesday, April 14, 7-8:30 pm ET: “Enhance Your College Degree with
Central and East European Studies: An Overview” (focus primarily on Czech)

Session 2: Thursday, April 23, 7-8:30 pm ET: “Languages in Action: Enhance Your
Degree, Advance Your Career” (focus on study and career opportunities)


https://modlang.unl.edu/news/call-papers-2026-czech-and-slovak-studies-workshop/
https://modlang.unl.edu/news/call-papers-2026-czech-and-slovak-studies-workshop/
mailto:hwaisserova2@unl.edu
https://sites.google.com/mail.muni.cz/bcl2026cz/panely
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AATSEEL

VIRTUAL
OPEN HOUSES

e

ENHANCE YOUR COLLEGE DEGREE
With Central and East European Studies
Four free Zoomed open houses: April 14, 23,29

and May &, 7-B:30 pm ET

Learn about majors and minors, study abroad,
scholarships, online materials, and more from
college faculty who tench Czech, Slovak and
other Central and East European languages

Open to high school students and their famitics
and community school teachers and administrators

& Pegstration irdomation wil ba avalable March 1

B Cuestions? Contact Susan Knesin ot kesingucla edu

Session 3: Wednesday, April 29, 7-8:30 pm ET: “Passport or Laptop? Study Abroad
and Online Pathways” (focus on opportunities for language study beyond in-
dividual universities)

Session 4: Monday, May 4, 7-8:30 pm ET: “Meet and Greet” with College
Instructors of Czech and other Slavic, Central and East European languages
(opportunity for input from community schools and dialogue about how to sup-
port heritage speakers of Slavic, Central and East European languages)

Registration information will be sent in an IATC mailing by March 1. For more
information, please contact Susan Kresin at kresin@ucla.edu.

Internetova aplikace Mapka — mluvena ¢estina a dialekty online
Za ulelem prezentace mluvené Cestiny a ceskych dialektlt vefejnosti vznikla
v Ustavu lingvistiky (d¥ive Ustavu Ceského narodniho korpusu) Filozofické fakul-
ty Univerzity Karlovy internetova aplikace Mapka (https://korpus.cz/mapka/).
Jedna se o interaktivni webovou mapu Ceské republiky, na niZ je ve své druhé
rozgifené verzi predstaven ukazkovy materidl z korpustt DIALEKT (nafe¢ni pro-
mluvy), ORAL a ORTOFON (soucasnd mluvend Cestina). Pfednosti Mapky je pomér-
né bohata funkcionalita, nabizejici vefejnosti rozmanitou $kalu prace s mapou,

a dale to, Ze pro plnohodnotné vyuzivani aplikace neni nutnad zadna registrace.


mailto:kresin@ucla.edu
https://korpus.cz/mapka/
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Na podkladové mapé se nachazi nékolik typi izemniho €lenéni CR. Zakladni
je ¢lenéni tizemi ¢eského jazyka na narecni oblasti, v nichZ miZeme vybérem
zviditelnit i nafe¢ni podskupiny, Gseky a typy. V ramci historického ¢lenéni si Ize
znazornit moravskou a slezskou zemskou hranici ¢i némecké jazykové ostrovy
v CR. Dale je moZné si zobrazit i administrativni lenéni CR na okresy nebo kraje.

Do Mapky jsou zarazeny kompletni pfehledy charakteristickych narecnich
rysti p¥islusicich regionim Cechy, Morava a Slezsko, zakladnim na¥e&nim oblas-
tem i mensim nafeé¢nim podskupinam, dsekéum a typtim a také popisy jazykové
situace v pohrani¢nich oblastech. Nafe¢ni jevy jsou prehledné roztfidény na rysy
hlaskoslovné a tvaroslovné, popripadé syntaktické. Hlavni pfednosti aplikace
Mapka jsou ukazkové karty se zvukovymi zdznamy autentickych promluv a pie-
pisy mluveného jazyka z korpustt DIALEKT, ORAL a ORTOFON, které jsou s pie-
hledy charakteristickych nafe¢nich ryst propojeny. Ukazky z korpusu DIALEKT
maji na karté kromé zvukového zdznamu a prepisu i podrobny rozbor nare¢nich
ryst vyskytujicich se v promluveé.

Na interaktivni mapé je mozné vyhledavat obce v ramci CR a zobrazit si infor-
mace o jejich zafazeni do systému narec¢niho izemniho ¢lenéni, o administrativ-
nim zaclenéni ad. Vyhledané lokality je mozné na map¢€ zakreslit a vytvorit si tak
vlastni mapu, napt. pro potfeby svého vyzkumu nebo pro tvorbu skolnich cviceni.

Mapku 1ze vyuZit také jako nastroj pro obohaceni vyuky Ceského jazyka.
Ucitelé jejim prostfednictvim mohou do vyuky zaradit informace o béZné mluvé
a nareci, o obecnych konceptech psanosti a mluvenosti, o spisovnosti a nespi-
sovnosti, a to ndzornym zptisobem a v kontextu ¢estiny jako matefského i ciziho
&i druhého jazyka a na vsech typech kol (od 5. roéniku ZS po bohemisticky
zamétené studenty VS). Podrobnosti k aplikaci a tipy na tvorbu $kolnich ak-
tivit zafaditelnych do vyuky se nachazeji v €lanku Ceského jazyka a literatu-
ry (Golariovd, H.: VyuZiti internetové aplikace Mapka ve vyuce &estiny, 75 (2),
2024-2025, S. 67-74).

Aplikace ma uZ i sesterskou odnoZ v podobé slovenské Mapky vzniklé v od-
déleni Slovenského narodného korpusu (JULS SAV), na ni¥ jsou prezentovany
slovenské dialekty (https://mapka.korpus.sk/).

Hana Golanova, Katedra ¢eského jazyka a literatury PdF UHK, hana.golanova@uhk.cz


https://mapka.korpus.sk/
mailto:hana.golanova@uhk.cz

MEMBER NEWS

David Cooper

Was elected President of the Association for Slavic, East European, & Eurasian
Studies. He will serve as President Elect/Vice President in 2026, President in
2027, and Immediate Past President in 2028.

Christopher Harwood

Will be on academic leave from Columbia University for the spring 2026 semes-
ter. He will spend most of this time and the following summer in Prague doing
research on contemporary Czech literature and culture and developing a new in-
terdisciplinary course on Czech culture and society since the fall of Communism.

Mark Eliot Nuckols
Translated letters for the recently published volume: Linda Ondrejka Paul, Dear
Daughter: Letters from Slovakia, 1921-1970 (Book Pros Publishing, 2025).

Radim OS$mera

Released an online publication for teaching children with a different native language:
https://zapojmevsechny.cz/odlisny-matersky-jazyk/lisci-pesinou-za-cestinou
This publication offers games in both classic competitive and cooperative,
non-competitive versions and contributes to the Curriculum for Czech as
a Second Language.

Masako Fidler

Recent publications:

Janda, L. A., with V. Cvréek, M. Fidler, G. H. Gjorv, and A. Obukhova. “Beyond
Words: grammar for insights into political discourse.” Conference on Cross-
Disciplinarity in Political Science: Research Insights and Perspectives, U of
Tromsoe, January 16, 2025.

Janda, L. A., G. H. Gjorv, V. Cvréek, M. Fidler, and A. Obukhova. “Grammar in
the service of ideological messaging: Putin’s speeches 2022-2024.” Grey Zone
Seminar on Arctic Geopolitics, at U of Tromsoe, May 9, 2025.

David Short

Has remained very active as a translator, publishing several translations in 2025:
Jan Némec, A History of Light. Kolkata, London: Seagull Books (from Czech:
Déjiny svétla).


https://urldefense.com/v3/__https:/zapojmevsechny.cz/odlisny-matersky-jazyk/lisci-pesinou-za-cestinou__;!!DZ3fjg!574M1_0fqtNx-rn_72qb8-w6MNllw5YXposv48Ksmi_p1PxMtR2qkiONAUCa8G4jw090sEM3LgWK07gmbqzi7VE$
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Jozef Ignac Bajza, René, or: A Young Man’s Adventures and Experiences. Liverpool:
Liverpool University Press (Oxford University Papers on the Enlightenment),
2025 (from Slovak: René mlddenca prihody a skiisenosti).

Alfonz Bednar, The Hours and the Minutes. With an Afterword by Rajendra
A. Chitnis. Prague: Karolinum Press (from Slovak: Hodiny a mintity).

Iboja Wandall-Holm, The Mulberry Tree. Amsterdam: Amsterdam Publishers
(from Slovak: Morusa).

Bronislava Volkova

Published two collections of selected poems: in Russian and in French transla-
tion:

Vstretimsya v stikhotvorenii, Kiev: Drukarskij dvir Olega Fédorova, 2025.
Humide comme une fée, Brussels: Novelas, 2025.

Was Guest of Honor at LitCon, University of Pardubice, Dept. of Literary Culture,
April 2025.

Held an exhibition of collages and a poetry reading during the Festival Den poezie,
Prague. November 2025 as well as Author’s reading in Museum of Literature and
in Slovak House (Prague, February 2025).
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